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ELL-ED-112: Methods of Instruction for ELLs– Competency 1, Grades K-12  

 
Dates & Times: Online: This 60-hour online, asynchronous course, divided into 20 

modules.  
    
COURSE DESCRIPTION:   
 
Participants will understand and apply knowledge of the socio-cultural, socio-political, and 
psychological variables that constitute differentiated reading instruction for all students 
through all content areas. Through an understanding of the stages of language progression 
and proficiencies within the English language for ELLs, participants will learn how to apply 
leveled instruction to increase language proficiency among students. The factors that 
impede student reading, characteristics of language and cognitive development, and overall 
language proficiencies will be effectively differentiated using age and grade appropriate 
methods. Participants will select and use developmentally appropriate tools, materials, and 
resources to address sociocultural and linguistic differences as they import to planning and 
instruction. Participants will embed increased use of complex print and digital text sources 
into assessments, scaffolding techniques, and re-teaching opportunities for individual and 
small group instruction. Differentiation will include scaffolding reading instruction for 
struggling learners in all six of the reading components, as well as for English language 
learners at various levels of language proficiencies. Participants will be taught how to apply 
student progress monitoring and use of data to design, plan, and implement a 
differentiated curriculum that includes research-based approaches for comprehension, oral 
language, phonological awareness, phonics, fluency, vocabulary, higher order thinking to 
further critical reading among students.  
 
STUDENT LEARNING OUTCOMES:   
 
Upon completion of this course, the student will be able to: 

• Create differentiated lessons through design and strategy focused on the language 
needs of ELLs. 

• Design strategy for mixed-ability grouping and classroom environment. 
• Use online and print tools for differentiation such as learning profiles, interest 

surveys and tiered questioning. 
• Locate, develop and use the tools needed to effectively differentiate instruction for 

ELLs within the Literature Circle framework. 
• Use the tools to successfully conduct literature circles that differentiate for ELLs. 
• Use tools that determine text complexity. 
• Become familiar and develop utility with resources that support content area 

reading and writing specific to ELLs. 
• Understand genre as it applies to reading and writing specific to ELLs. 
• Use new strategies to plan, differentiate, and scaffold reading and writing tasks for 

ELLs. 
• Understand and plan with new strategies for teaching ELLs while facilitating grade-

level language standards in reading, writing, listening and speaking. 
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• Understand and develop working knowledge of how to assess students using 
formative and summative assessments while using assessment data to close 
achievement gaps among ELLs. 

• Understand the history and pedagogy of L2 teaching methods. 
• Develop, through intentional design, best practices for second language learners in 

literacy development, grounded in sound research. 
• Understand the laws and policies that govern ESL students to include models of 

sound ELL instruction. 
• Design instruction geared to developing the reading, writing, listening, and speaking 

(oral language) abilities of ELL students at varying levels of proficiency. 
• Research, practice with, and design curriculum and instruction that focuses on a 

variety of activities from sentence formation to expository writing and 
collaboration.  

• Embed appropriate reading, listening, speaking, and writing activities into 
instruction, curriculum, and assessment. 

• Embed appropriate and culturally responsive materials that are age-appropriate, 
non-bias, and linguistically accessible for a range of Ell proficiencies and cultural 
backgrounds. 

• Become familiar with various technology resources with which to continue design of 
differentiated language and content area instruction at varying levels of ELL 
proficiency.  
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In order to receive a Passing grade, the participant must complete the following course 
requirements: 

• All discussion forums and/or scenario responses must include 1 original post to the 
question prompt and one to another student in the cohort. 

• All video viewed. When there are several video divided by grade-band, select the 
appropriate and view. 

• All books read in full, scrolling from beginning to end. 
• All practice lessons and/or activities complete. 
• All assignments complete (lessons or unit plans) 
• Certificates will not be printable until all of the above conditions have been met, 

with a passing grade issued by the instructor. 
  
Grade Scale: 

Grading will be Pass/Fail: A minimum score of 80% will be required to pass. 
 

 


