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215t Century Literacies

All About Critical Literacy, Grades K-12
No. 152
Critical literacy isn't about reading critically. It is a process by which students read through and
beyond text to analyze, integrate and become transformational. Participants in this e-course will
learn the strategies that teach effective questioning as prior knowledge leverages with new
information through written and spoken responses to literature. Participants will learn new
strategies for teaching and facilitating critical literacies through reading, writing, questioning and
researching with a new lens.
Upon completion of this course, the student will be able to:
* Restate and analyze the theory behind critical literacy, and its relevance to student
learning.

* Generate ne teg jag ang facjli
* Prepare and em@nt ipstricti strptegi
objective.
1 credit

Digital Literacies, es K-12
No. 106
Participants will ex the hybld world of digital technologi o offer in
learning tools and ¢ ign. Aspects of study will inclu lon, research,
development, a nal networking in furtherance of teacher-student abilities to
harness critical inform ill be introduced
to, and practice with, urriculum design
and hybrid instructio i cies.
Upon completion of
* Develop worki tions such as
social media, onli n content and interactive organizers to plan a hybrid literacy
curriculum with.
* (Create and di lans that integ iés gvith traditional
classroom insfruction fi differentiated tisgecific curriculum.
1 credit
'
Flip Your Classroogh With Digital Technologies, Grades K-12
No. 266
Flipping a classroom takes commitment and time because is an inverted method of transforming a
traditional classroom to one of responsiveness with a focus on delivery of instruction through
active, student-centered learning, problem-based learning, group work, collaboration, and peer
instruction. Participants will learn how to, and practice with, delivering flipped learning through
digital technologies. They will view examples of flipped classrooms, vet lesson plans, transform
and modify their own lessons to design new material that responds to several successful effective
models of flipping classrooms.
Upon completion of this course, the student will be able to:
* Determine where flipping is needed, and where it makes the most sense, for individual

classrooms in order to design effective flipped classroom plans through blended learning.
* Select resources for classroom activities that focus on skill, strategy, and concept

ritical literacy ssrooms.
tH crig i ackground




application to embed in larger lesson plans.
* Analyze, teach, and develop facility with, components of flipped classrooms that are most
engaging for students.
1 credit

Motivating and Engaging 215t Century Adolescents, Grades 6-12

No. 115

What are the classroom conditions that motivate and engage our 21st century learners? What are
the assignments that cultivate curiosity and foster collaborative peer relationships? This e-course
examines the research that supports engaging classroom talk, questioning and self-expression
through strategy, technology and effective teacher facilitation. Participants will leave this e-course
with multiple re d in motivating and engaging the 21st century adolescent learners in
their classrooms.
Upon completion €

* Recognize a i ry lgarners to
become moti
ithlinguiry and ends with
ator while
practicing with appro sed learning.
Models taught will em 1le 0 t ing deep

* Identify reso

methods of t
knowledge and underst rough hands -on curriculum, research-based methods and
reflection.

* (Choseandi
Upon completion of this co e
* Develop worling famili quirygbds ching and learning
models.
* Discover and thods and strate : d‘o Ment and inquiry-

1 credit
based teachirfg and learning.
* Modify and aQjust learned strategies into classrooms in order to reflect and make needed
adjustments.
1 credit

ing and learning.
ent strategies for effective facilitatio

Inquiry-Based
No. 128

Inquiry-based teachi
deep understanding.

Assessments and Use of Data

Assessment for Special Education Students, Grades K-12

ELL-ED-256

Participants will, through a scaffolded curriculum and culminating practicum, demonstrate
knowledge of the components of reading, as well as assessments and data analysis, to implement a
self-planned, comprehensive research-based reading plan of instruction for all students.
Participants will implement plans in their classrooms, discuss and reflect on instruction in




learning forums, make adjustments to plans, and return to classrooms for more implementation as
they engage in the systematic problem solving process.
Upon completion of this course, the student will be able to:
* Design and develop a culminating curriculum for classroom implementation.
* Plan with and embed research-based reading concepts, assessments, strategies, and tools
into plans to aid in implementation.
* Monitor student learning and make adjustments to curriculum as necessary to differentiate
and individualize instruction.
* Use data to adjust planning and instruction.
* Select and articulate effective reading concepts and strategies that support student
achievement to include the components of reading.
3 credits

Assessment for Sp Edhcagionptudefts/grades'6
No. 210

Evidence-driven an eargh-bpsedpraftial a uthen§ic
application to the n of dkcejlitio i atdon

assessment practic 1l be used to inform instructional pla
practices. Formal a formal aggessments will include intel ning IEP goals,
SLOs, formative ass
learning style inven ral assessment, criterion-refe
standardized as

with students’ individ :
Upon completion of ntjvil§be gblefo;
* Evaluate the n hl§n bst ihstfictigng ojth®@e needs.
* Through job-e iof, illjstrpte $evergl Fch-b¥sed dPsessments in
order to deter P inNgAeadlne p€edid iNstgltional support.

* Selectresearch-b ategy to plan for instruction and instructional intervention, or

modify existing instr al plans, for th eeds exceptiagal learners in
classrooms.

Assessment that Dijikes Instjctional DecisiofgM , Gra K%2

No. 203 | '

Using assessment crfteria to drive instruction requires the use of reliable data. Teachers that are
actively and systematically use this data can understand student performance and thus leverage it
best for effective progress monitoring. Participants will be introduced to multiple assessments
that include feedback models and other formative methods that feed instructional decisions.
Participants will learn to find and use this data effectively to make informed instructional
decisions with.
Upon completion of this course, the student will be able to:

* Determine and apply evaluating and monitoring work against assessment criteria.

* Plan with, and practice using, assessment criteria aligned with performance standards.

* Employ assessment and performance standards to reflect and improve upon practices.

» Utilize effective strategies to communicate learning and instructional goals to students,

while demonstrating flexibility and responsiveness to student needs.

1 credit

ined for
earch-based




Best Common Assessment Practices, Grades K-12
No. 173

Participants will be introduced to a number of common assessment practices (useful for all
content areas) grounded in what the research says provides the best data for teaching to a
common curriculum, as well as to the Common Core. Balancing summative and formative
assessments demands a standards-aligned curriculum for effective instructional practices, all of
which will be demonstrated, practiced with, and planned for in this course. Participants will
understand how to effectively monitor student learning, structure assessment criteria, design
effective assessments, and access them for future use and for a rapid turnaround of student
results.

Upon completi urse, the student will be able to:

* Research cu rgefices@nd riteria agains nt work. Design
effective ass b

* Discover an d to s§k es that build
teaching cap )

* Match grade ifleri | ion.

Determine h
1 credit

Data-Driven Instr
No. 185
Instructional decision-
student. The many fo
data to the right instr
meeting the needs of
Upon completion of
* Glean and use va
* Analyze and defend
curriculum s

, the hour, and the
utl driving the right

gaps analysis, and
strategytto include
kS, @otal data.
'
Formative Assessnfent for the Common Core, Grades K-5
No.171A
Assessment of learning or for learning? Balanced, summative interim and formative assessments
will be evaluated for CCSS application in this e-course. Participants will understand how to
effectively monitor student learning, structure requisite assessment criteria, and teach to support
a rapid turnaround of results.
Upon completion of this course, the student will be able to:
* Extend the research skills needed to seek out assessment resources that further teaching
and learning.
* Match grade-level assessment criteria to standards-aligned curriculum and instruction.
e Use tools to monitor student learning to move up individual student performance.
1 credit

1 credit

tructi
benf




Formative Assessment for the Common Core, Grades 6-12
No.171B
Assessment of learning or for learning? Balanced, summative interim and formative assessments
will be evaluated for CCSS application in this e-course. Participants will understand how to
effectively monitor student learning, structure requisite assessment criteria, and teach to support
a rapid turnaround of results.
Upon completion of this course, the student will be able to:

* Extend the research skills needed to seek out assessment resources that further teaching

and learning.
* Match grade-level assessment criteria to standards-aligned curriculum and instruction.
¢ Use tools to monitor student learning to move up individual student performance.

1 credit T

Brain-Based Literacy/Cognition and Learning

Creating a Cogniti
No. 154

Neurons pass infor
end to the brainpo
Participants in thi earn how to establish cognitive- ing environments
that aid in student reteny e minimizing the stresses that pull them away from learning.

Participants will leave N TulgD] Q1TRdidfe, MYain-friendly
application.
Upon completion of ntjviljbe gble
¢ Qutline and su ficega difiongne tgbli itive-friendly
learning enviro

ly learning envi s in K-12 classroom‘s.

ntion and cogn g st\IeNrC motivation and
'

e Art Brain, Grades K-12 '

ed, there's no

0

el
* Establish cognitive
¢ Produce and facilitate

engagement.
1 credit

Cultivating and Nu
No. 129
Thanks to new advances in neuroscience, it is confirmed that changes in brain plasticity take place
when art is introduced to a curriculum, resulting in higher student achievement. Leveraging art
and cognitive science with teaching and learning is easily achieved as participants learn to
cultivate and nurture the creative "art brain" in students through learning environment, strategy
and effective scaffolding technique. Participants will explore and experiment with cognitive
learning theory as it informs rich and creative planning strategy and the differentiated curriculum
that results of it.
Upon completion of this course, the student will be able to:
* Interpret and evaluate the cognitive science behind teaching and learning as influenced by
an arts-rich curriculum.
* Plan with new strategies to implement and facilitate a multisensory and content-rich
curriculum that integrates the arts.




* Compose and scaffold student learning using creative strategy in a content-focused
curriculum.
1 credit

Working the Brain Into Teaching and Learning, Grades K-12

No. 103

Using assessment criteria to drive instruction requires the use of reliable data. Teachers that are

actively and systematically use this data can understand student performance and thus leverage it

best for effective progress monitoring. Participants will be introduced to multiple assessments

that include feedback models and other formative methods that feed instructional decisions.

Participants will learn to find and use this data effectively to make informed instructional

decisions with.

Upon completion
* Evaluate an
¢ Align studen
* Analyze asse

1 credit

Building Student Gr
No. 141
The building of stude i i ri : ademif syccs that results of it -

' dreefTeadMiess: This e™ourse will focus on
approaches that build pe ce, character rough trial and error learning, reflection

on failure, building of menta ina and strate f-co ysts to character
development that bujld studeriilapacity, and ultfigit e succeed in the
classroom and beyo i ront and cente

Upon completion o e, the student

* Appraise the nd research behind strength a stamina bulldlng as it works into
academic rig@r and grit.
* Generate and employ new strategies for facilitating student stamina and academic rigor as
it builds student capacity to become independent readers, writers and thinkers.
1 credit

Classroom Management That Motivates and Inspires, K-12
No. 158
The social-emotional learning that leads to academic success has strong links to character
development. This e-course will analyze the research, theory and strategy behind effective
classroom management as it feeds high student engagement and a motivated classroom.
Upon completion of this course, the student will be able to:

* Develop working knowledge of research-based theory and strategy for effective classroom

management and high student engagement.




* Construct lesson plans that embed cognitive and developmentally appropriate strategy
that nurtures social and emotional learning.
1 credit

Classroom Management That Motivates and Inspires, Grades 6-12
No. 108
The social-emotional learning that leads to academic success has strong links to character
development. This e-course will analyze the research, theory and strategy behind effective
classroom management as it feeds high student engagement and a motivated classroom.
Upon completion of this course, the student will be able to:

* Generate ideas and justify working knowledge of research-based theory and strategy for

effective anagement and high student engagement.

* Designandi m itheem d«ognitive a
e afjnufur cigff agd e ipna in
regdki 1 :

appropriate
1 credit

1 dynamigs that underlie bullying will for solution
into solytions. Specific to classrooms, ean new

mentally

No Bullying Allow
No. 137

The social and emo
and strategies that
strategies for deali

* Investigate an i Jocid ' i at (nddrlfe bullying
behaviors.

*  Produce new i ahd'{¢hook.

* [mportnew an ' : / t Xe

1 credit ‘

Organizing and Majintainin s ronnfenys, Grjides K-6
No. 202
Organizing and mai room environmgnt spectjpnfl r rt are the high
priorities of this e-c ers will learn st d f!xa practi tRat build
environments of respect and rapport through caring, thoughtful strategy, while facilitating
respectful peer review among students. Active participation will further learning about students’
while aiding in the development of assignments and activities that build from high expectations
for all students. Classroom management strategies will further group work, student engagement,
and peaceful transitions between and among activities.
Upon completion of this course, the student will be able to:
* Take an active role in learning about students in order to establish a successful classroom
environment.
¢ [llustrate working knowledge of behavior management strategies and organization of
physical space that contributes to an effective classroom environment.
* Study and practice with successful attributes of student peer review that leads to
organized priorities of this e-course. Teachers will apply strategy and examine practices
that build environments of respect and rapport through caring, and peaceful transitions




and student collaboration.
1 credit

Organizing and Maintaining Successful Classroom Environments, Grades 6-12

No. 207

Aligned to: Danielson Domain 2, Marzano Domain 4. Organizing and maintaining classroom
environments of respect and rapport are the high thoughtful strategy, while facilitating respectful
peer review among students. Active participation will further learning about students’ while
aiding in the development of assignments and activities that build from high expectations for all
students. Classroom management strategies will further group work, student engagement, and
peaceful transitions between and among activities.

Upon completi urse, the student will be able to:

d
physical spa ntrijbutgs t

* Memorize a to course
organized p i

* Practice faci
caring, and

1 credit

through

Research-Based Practi i j : rades 6-8

No. 233
Research-based prac g been field-
tested. Using sound , n eYof our students in

order to better meet t
with increased intensit
opening up the gateway to
theories, engaging 2
tap into students’ inferests. F maximizing st
learning in natural c rving students o inform instruction
with, participants w to find, use, an !)ractices in order
to effectively engagdpositive classroom behaviors that lead'to high student engagement and
academic achievemént.
Upon completion of this course, the student will be able to:
* Apply age and grade-appropriate research-based strategy to evaluate students and use this
data to plan and/or modify instruction with.
* Analyze various age and grade-appropriate behavior management theories as they align
the needs of exceptional learners.
* Identify and align behavioral theory with learning theory to craft effective lessons that
engage positive student behavior.
* Apply, through planning and job-embedded action, specific and measurable behavioral
management goals and strategies as they align with identified student learning objectives.
1 credit

leprn Yo §c ffold strategy

performance tasks that
f predictable routines,




Standards-Based

Aligning Curriculum to the Common Core, Grades K-12
No. 169
Understanding the key concepts of the Common Core Standards will aid participants in developing
facility with the curriculum it aligns to. Participants will become familiar with the key CCSS
concepts specific to their content areas, and then link them to relevant aspects of discipline-
specific curriculum. Participants will be introduced to a host of other resources to aid in future
curriculum alignment.
Upon completion of this course, the student will be able to:

¢ [llustrate familiarity with content-specific key CCSS concepts through development of

lessons for edded classroom appllcatlon
e .
M{JCSS curriculum

* Locatether
* Match tools
alignment.
1 credit

Common Core Im
No. 143
After unpacking gr
guided through the
and career read
print resources will be
further CCSS initiativ
Upon completion o
* C(Create instruc ‘ IRitigei | calger rdadiness.
* Explain how to i v, vi te
* Plan for and perfo hing strategies in the classroom that further CCSS discipline-

specific initiatives.
ategies, Grade N
No. 181

1 credit
From key idea and dtails to integration of knowledge and understandlng, there will be no
shortage of questioning strategies or the thinking stuff behind them in teaching students how to
learn for the Common Core across all content areas, including science, technology, ELA and
history. Participants will learn and practice with metacognitive questioning through reading and
writing strategies as they foster literacy growth in support of the Common Core State Standards.
Upon completion of this course, the student will be able to:
* Determine the reasoning for questioning approaches used to get students deeply into text.
* Explain and apply questioning approaches to evoke high-level response from students.
* Translate and practice questioning strategies in order to teach to the rigorous expectations
of the Common Core State Standards.
1 credit

ne-specific state and nationa ipants will be
plementation of CCSS strate further college
iple content areas. Exemplars, 1mplementat10n guides, online and

: g strategy as they
n / i recertlﬁcatlon

Common Core Que

Modification Strategies for a Common Core-Aligned Curriculum in the Reading and Writing

10




Strands, Grades K-12
No. 243A
After an overall introduction to the an example of Common Core curriculum using the ELA
curriculum, participants will understand which modification strategies are appropriate for
maintaining CCSS integrity and fidelity, and which are not. Differentiated and cognitive-friendly
scaffolding strategies for target skills in the modules will be proposed through examples offered in
grades 3, 7 and 10. After being guided through a modification process using a self-selected skill
within a module, participants will practice modifying self-selected module lessons using a
Modification Template for Reading and Writing. A final comprehensive lesson will culminate all
assignments. Instructor feedback will be provided for all practice and final assignments.
Upon completion of this course, the student will be able to:
* Locate and writing modification strategies are appropriate for maintaining
module inte r ted standards hich are not.
* Manipulate research-based
methods, m
* Organize pr
adjust for ti
standards.

standards to

another co e standard a module is designe

* Devise with examples of high quality text dependent questions for
replacement te

1 credit

Vocabulary and the

No. 250A

Acclimating adolescents ective vocabulary understanding and use is one challenge of the
Common Core. Using Modu ples, participa alyze vocab components of the
modules. In order togeview alfilled instructionalie ientipl pgacdti articipants will
discuss and practice i abulary instruc poneft s§d within the modules

Sound, research-bas
vocabulary module -
Upon completion of this course, the student will be able to:
* Demonstrate understanding and working knowledge of the vocabulary instructional
challenges within the Common Core, and the application to the NYS modules.
* Prepare and apply vocabulary instructional components applied to module instructional
units.
* Devise sound, research-based vocabulary practices to effectively implement modules while
supporting relevant vocabulary components.
* Inspect and analyze the assessment features of the curriculum modules that support
vocabulary in order to effectively support expectations of the Common Core.
1 credit

Vocabulary and the Common Core, Grades 6-12
No. 250B

11




Acclimating adolescents into effective vocabulary understanding and use is one challenge of the
Common Core. Using Module samples, participants will analyze the vocabulary components of the
modules. In order to review aligned instructional and experiential practices, participants will
discuss and practice with the vocabulary instructional components housed within the modules.
Sound, research-based vocabulary practices will serve as catalysts to effective implementation of
vocabulary module components to improve teaching and learning.
Upon completion of this course, the student will be able to:
* Demonstrate understanding and working knowledge of the vocabulary instructional
challenges within the Common Core, and the application to the NYS modules.
* Prepare and apply vocabulary instructional components applied to module instructional
units.
* Devise so
supporting r
* Inspectand Fse . ‘ j - §that support
vocabulary i i i
1 credit

nt modules while

rch-based vocabulary practices to effectively implem

Best Practices for

No. 254A

Teaching and differentia

creativity. Through de i pE% d JratFgy ™ inclusive
classrooms, participa ill i i hRds for
differentiation. Learn i i : i ig : erkironments, tiered
questioning and stud i r i e $onkg of the takeaways of
this e-course.

sj nd strategy.
sd Rafnfng environments
n gy to address the

Differentiation as a Behavior Management Strategy for Special Needs Students, Grades 9-12
No. 224

Managing behavior balances with understanding our learners: their needs, preferences, and their
learning styles. Differentiating for various student instructional needs is key to harnessing
learning style and other data. While much of it is about student engagement, it is also about
knowing them, and how they learn, enough to engage them in learning more. Whether they learn
kinesthetically (using physical, hands-on), or inter-personally (social) for example, gives us the
opportunity to craft activities and performance tasks geared to garnering better behavior that
then allows us to help them academically. Participants in this course will learn how to use
learning style information to develop effective behavior management strategies.

Upon completion of this course, the student will be able to:

through planifing and clisroom implemefgtat

*  Produce thou flexibly using t
needs of dive
1 credit

Upon completion of thi , the student will be g
* Design differentiated ns for inclusiv
* Demonstrate fhe strate that lead to ef '
S,

12




* Apply age and grade appropriate research-based strategy to evaluate students and use this
data to plan and/or modify using differentiation techniques.

* Analyze various age and grade appropriate behavior management theories as they align the
needs of exceptional learners.

* Identify and align behavioral theory with learning theory to craft effective lessons that
engage positive student behavior.

* Apply, through planning and job-embedded action, specific and measurable behavioral
management goals and strategies as they align with identified student learning objectives.

1 credit

Differentiating Instruction and Assessments, Grades K-12
No. 112
Participants will un
psychological varia
all content areas. T
proficiencies within
instruction to incre
reading, characteris
will be effectively di ' i i ants will select
and use developme , ials, ociocultural and
linguistic difference i i i i 111 embed

increased use o
and re-teaching oppor
include scaffolding re
as well as for English
will be taught how to

litical, and
tudents through

iffeggntiation will
edding components,
s. Participants
sign, plan, and

comprehension, oral lan honologlcal awareness, phonics, fluency, vocabulary, higher order
thinking to further critical
Upon completion of this co
tfe of an understanding
alyariables to
differentiatio '

» Apply designprinciples to grouping and classroom environment.

» Use online ard print tools for differentiation such as learning profiles, interest surveys and
tiered questioning.

» Use research-based strategy to differentiate for writing development and to reinforce text
comprehension.

» Summarize allowable and appropriate instructional accommodations as specified in
students’ [EP or 504 Plans.

» Modify assessments for students with cognitive disabilities without interrupting rigor, high
expectations, and opportunities for achievement as they reflect grade appropriate levels of
access to general education.

3 credits

13




The Art of Differentiation, Grades K-12
No. 589
The art of differentiation happens through design, re-design, and new strategy. Participants in this
e-course will reinvent lessons using research-based, effective methods for differentiation. They'll
have opportunities to re-purpose lesson plans, understand readiness versus ability, and capitalize
on brain plasticity to engage students through intellect and creativity. Learning profiles, interest
surveys, cognitive-friendly learning environments, tiered questioning and student "hooks" for
rigorous learning application are some of the takeaways to this e-course.
Upon completion of this course, the student will be able to:

* Produce and manage differentiated lessons using research-based strategies.

* Apply design strategy for grouping and classroom environment.

* Planandr e and print tools for differentiation such as learning profiles, interest

surveys and d m E g j ;

1 credit
Early Literacy

Assessment of Rea in Emerging and Developing Rea

No. 311

Participants will lea d undeg§ftand how to select and admin assessments
using data from m o include informal reading inve ing records, writing
samples, and performan mong others, to inform their planning of reading instruction to

roy®WhilIT q iayENgntire -based

instructional approa itRincreased intensity

to meet students at t ' i 3 S.

Upon completion of
* Understand the

pesto ihchwtle reading

hgra stics of reading
0 measurement, and
) cker tq dgliver tiye and timely

* Use assessmdnt data to plan and implement appropriate instructional strategy for early
reading development.
1 credit

All About Balanced Literacy, Grades K-8

No. 125

Participants in this e-course will learn how the balanced literacy components - phonemic
awareness, phonics, fluency, vocabulary and comprehension - work into a balanced reading,
writing, listening and speaking curriculum. Research-based strategies that engage effective
instruction, as guided by scaffolding techniques, work seamlessly into successful balanced literacy
programs when applied intentionally - participants will learn all of this, and more. Ancillary
materials for immediate implementation will include rubrics, checklists, lesson plans and strategy
guides.

14




Upon completion of this course, the student will be able to:
* Plan with and apply in classrooms the balanced literacy components.
* Usereading, writing, listening and speaking strategies to effectively scaffold student
learning.
* Develop the skill and ability to leverage online and off-site resources to teach using
balanced literacy strategies and techniques.
1 credit

Building Reading Comprehension in Primary Grades, PK-3

No. 130

The building blocks to effective reading comprehension begin in the primary grades with explicit
instruction, teac ng and lots of gulded practlce Under this umbrella participants will

learn to teach readi dent capacity.
p seftatjon, pr al ue
r sjudypAll gifat overv
Upon completion i

Story structure, gra marizing are
some of the approa

* Acquire the needed to effectlvely teach reading ary grades.
* Learn and pr e with stgategy that builds student ca r modeling,

implementation.

* Implement
lessons.

1 credit

Building Reading M AL

No. 133

Building reading musc i 3 ro§rdgg/monitoring.

tion strategles that 1nclude tlmely response to intervention
focused on strength and str Strategic and d jongLeviewed and
practiced with will i ive questioning , péer and teacher
feedback, use of gra rs and reflectivé
Upon completion o , the student
* Become fami ' nd further develof® egles &d on response to
intervention. '
Use strategy to differentiate with for struggling learners.
* Plan for, and implement with, vocabulary and questioning strategies combined with
consistent use of teacher and peer feedback to build reading muscle.
1 credit

in classrooms, effect on the exp ake adjustments to

Dialogic Reading, PK-3

No. 302

Dialogic reading is a research-based approach that applies an interactive technique to prompt
children with questions while engaging them in the reading process. Based on the work of Grover
J. Whitehurst, PhD., it was designed to expand and scaffold student responses as they retell stories.
By reiterating names, objects, and events the dialogic approach helps emerging readers build and
reinforce basic language and literacy skills as a backbone to future successful reading.

15




Upon completion of this course, the student will be able to:
* Use aresearch-based approach to design and engaging and interactive reading curriculum.
* Plan and embed the dialogic approach into existing literacy curriculum.
* Use the dialogic approach in the classroom.
* Practice with the dialogic approach and reflect on this practice to proficiently execute the
approach.
1 credit

Early Literacy in the Home: Raising Readers, PK-3
No. 306
Through the work of promoting family literacy, participants will understand how to prepare
readers to read, a with better ﬂuency and understandlng What happens outside of the
classroom through inues to support
that children who h etter academic
performance than t and fun
approaches such as promoting a
literature-rich envi
Upon completion
*  Promote lite
and trips to
* Plan homew i i i cipation of
parents.
* Plan and condu : g sroom and home
literacy effort.
* Practice with
corresponden
1 credit

is course, the student will be able t

in the hogpe through the use of books, , note taking,

nd print
Early Writing: Writing in
No. 309
Writing is as foundatjonal as rgling in literacy d#e nta Tracking the progress of
preschooler’s writin sured with age- Ate ob n ath rlng of data, and
progress monitorin t the preschool ' gqu s dnd or understanding
the type of early wrifing skills that can be expected of, and are typical for, 3 and 4-year-old
children will be examined before working ideas into larger lessons and units to support early
writing skills throughout preschool.
Upon completion of this course, the student will be able to:
* Come to understand how writing works to connect to, and support, literacy in meaningful
ways.
* Integrate early writing and drawing strategies with early reading principles.
* Analyze and track early writing development through ideas expressed in pictures and
story telling.
* Plan and execute lessons that use writing and drawing to communicate ideas.
1 credit

16




Everyday Literacy, PK-2
No. 301

Literacy can be reinforced every day in the classroom or outside of it. Knowing how, when, and
what opportunities include audio, video and multi-media, using computers for any learning,
writing notes, and even responding to teacher questions on any subject. At home through sorting
laundry, watching television, playing computer games, recounting a day’s events, hearing parents
read aloud, and reading independently in a designated spot consistently. Through name games,
use of everyday words, field trips, rhyming games, social talk and more, this course will evaluate a
number of resources with which to reinforce literacy, along with specific strategies for broad
application. It will also include working with parents to reinforce important literacy skills at home
as they reinforce what was learned in the classroom.

Upon completi urse, the student will be able to:

- roaghes yaghebrgad application

inforcing daily
literacy.
Evaluate res

Design lesso
areas and sc
1 credit

ns that incorporate every day literac
day instagces for wide application.

all subject

Primary Grade

No. 109

Project based learnin ' il i 2 ; SfAceb of the writing
process, giving and rejii |[§edcigtudents new
concepts about collab ' iflzenghi garh tRe stef§s needed to teach
responsibility and acti ' ije, in keeping with
the five traits of good cit : respect, courage, responsibility, compassion and honesty in
collaborative, social learni ironments.

Upon completion of this co , the student to:

oject-based expiie mulipl ect areas to include
English language ar
e Structure an roject-based tea ‘

1 credit

P lez!rni class

Research-Based Approaches to Early Literacy, PK-2

No. 304

With the exhaustive research behind 21s century approaches, reading failure is no longer an
option. Successful literacy effort involves environment, intentional cognitive approaches, and
tapping into students’ neurobiological conditions that foster reading strength. Literature
continues to suggest that with formal and careful instruction, close to 50 percent of students learn
to read relatively easily with any type of instruction. What happens to the remainder? With an
emphasis on all content areas - language arts, science, mathematics, social studies, children must
learn to read, write, master vocabulary, and even spell with flexibility, and when transitioning
among subject areas. Reading skills are foundational skill for academic and occupational success.
With a strong base of research, participants will learn to master the art of incorporating research-
based approaches to early literacy curriculum and instruction.
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Upon completion of this course, the student will be able to:
* Design lessons with research-based approaches.
* Vetand analyze lessons that use research-based approaches.
* Align research-based strategy to existing lessons and units of instruction.
* Differentiate existing lessons and units using research-based strategy.
1 credit

Shared Reading, Writing, and Vocabulary, PK-3
No. 307
Reading and writing are perfect opportunities to teach vocabulary and reading comprehension.
Participants will be introduced to a variety of research-based strategies geared to teaching,
nurturing, and ma oundational reading skills through shared book reading and writing
activities with an e evelop lgng with thjs,wj ligned teaching of
vocabulary, high fre i -sound
relationships, predi skills and
motivation needed
comprehension.
Upon completion

* Support stu

* Supportvoc

* Teach and pl i gy focused on vocabulary deve differentiating for

a variety readiness, and learning styles.

reading, writi

atee) upbege agd imjize foundational
Kiflls.

1 credit
Teaching With Pictu
No. 303 ' ‘
Picture books offer opportu to teach from hile integrating a
variety of literacy skils with a orking from v -popping illustrations,
telling stories and refding storj from big book ave a story while
engaging students t ced reading ex roduced to a range of

strategies and resou
of picture books an
students.
Upon completion of this course, the student will be able to:
* Analyze and conduct real picture walks with fiction and non-fiction picture books.
* Vetand plan with a range of effective, research-based picture walk strategies.
* Reflect on student reaction to revised picture walk strategies.
* Analyze student work in response to picture book strategy for skills reinforcement.
* Hook students in through visual literacy and engaging picture book strategy.
1 credit

icture walk approaches as they flow into increased literacy skills among

Teaching New Readers to Read, PK-3
No. 305
From alphabetic principle, to morphosyllabic systems of the English language as symbol
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represents whole word, participants will understand the systematic approach needed to teach
sounds, blends, phonemes, and the points at which meaning is realized. Children must learn
connections between about 44 phoneme sounds of spoken English, and 26 alphabetic letters.
Development of strong accurate and rapid word reading skills leads to comprehension.
Participants will be introduced to methods and curriculum that support strong early reading,
along with the critical environmental, cognitive, and instructional conditions that foster it.
Apply syllabic and phonemic systems of teaching alphabetic principles of the English language to
new readers.
Upon completion of this course, the student will be able to:

* Nurture reading and cognition as it flows into phonemic awareness, and it develops strong

reading skills.
* Embed so eading strategies into lessons and existing curriculum.
e Practice usin ili i h lgtter, sociations,w rts, and context

* Examine the i i ng for
comprehensi i
1 credit

Teaching Phonolo
No. 308
Phonological a ion of spoken language into individual parts, is among the
strongest indicators of i ' yalopment of
phonological awaren and rhymes in
everyday instances, int-sound
principles for school tivijes, print
isicgurse with a

Upon completion of this ¢ , the student W
* Develop stud gical awarenes
. i cal awareness i al m@th strategies into lessons
. al methods and 9 orolo al'awareness.
* Regularly asspss phonological awareness skills to effectively plan and scaffold instruction.
1 credit

Strategies for Struggling Early Readers and Writers, PK-3
No. 310
Participants in this course will learn what the warning signs are for early reading and writing
struggles among children, as well as remedies and tips for preventing further decline. Whether the
root of child struggles are lack of -preschool literacy experiences, home literacy experiences, or
cognitive challenges, participants will practice with skillful delivery of intensive planned
interventions.
Upon completion of this course, the student will be able to:

* Plan and teach critical early reading practices that help students become fluent and

accurate readers by second and third grades.
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* Deliver timely and immediate intensive interventions.
* Cull and use observational data and to support intensive intervention approaches, and
align them with appropriate intervention measures.
1 credit

Exceptional Learners/Special Education

21st Century Strategies for Teaching Students with Behavior Challenges, Grades K-12
No. 209
The challenges faced by some of our neediest children can be easily remedied through a
combination of iagenuity and 215t century technologies. Among the most challenging
aspects of behavior rs when learning becomes fraught with frustration. Hg@nessing strategies
consistent with ho ying field in
classrooms with di i chnology, Internet-
based applications the highly
gifted, to the strugg fest into
deeper learning cha
Upon completion
* Develop wor
exceptional
* Develop fagi

with strategies, tools and techno
ldren and young adults.

* Employ new st eJJntles i
a 21st century, i tofteaghing styilen
1 credit
. ; 1

Diagnosing Learning

gh planning and use

bqei plementation of
ehavioral issues.
'
me contgiMyte to effective
5t basp of§ededrch in utility and value.
inedjthfo ormative and
tiv nrfn gugh the use of

technology, researc ols, formative assessments, summative data and differentiated
classroom strategy, participants will learn to diagnose student needs in order to plan carefully and
strategically for the multiple and unique learning needs among students.
Upon completion of this course, the student will be able to:
* Identify and properly align effective diagnostic tools and techniques to exceptional learner
needs in classrooms.
* Evaluate the needs of exceptional learners within the mainstream educational setting in
order to align best instructional strategy to those needs.
* Match sound research-based strategy to plan for instruction and instructional intervention,
or modify existing instructional plans, for the unique and specific student needs.
1 credit

No. 216
Formative, criterion-referen nd normative
diagnose of the exceftional le r, using only t

summative assessm
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Diagnostic Tools and Techniques for the Exceptional Learner, Grades K-12

No. 215

Formative, criterion-referenced and normative assessment methods can work as a triage to
diagnose the exceptional learner, with one as useful as the other depending on the goal. Those
tools and techniques with the strongest base of research in utility and value will be the feature of
this course. Through the use of technology, smart classroom strategy, and curricular design,
formal and informal assessments will work to effectively diagnose student needs in order to
prescribe a specific learning path. Formal and informal assessments will include intelligence
testing, SLOs, formative assessments to include observational and anecdotal data, performance
tasks, learning style inventories, behavioral assessment, criterion-referenced assessments, and
standardized assessments. Data gleaned of these assessments will be used to differentiate with.
Upon completi urse, the student will be able to:

* Identify and j i i i eptional learners
in classroom

* Explain how " ' trategy to those
needs.

* Through job iki i ents to
analyze stud

¢ Select sound i al intervention,
or modify ex i i | learners in
classrooms.

1 credit

Evidence-Based Tea
No. 217
Teaching to the exce ols and resources
that have a record of s rategies,
participants will develo bility to analyze and plan with data to differentiate for multiple
learner types and with var grees of suppot Mb to the needs of exgeptional learners.
Tools and 215t centu ill include str3
rf.
Upon completion ofghis coupe, the student
* Plan for and i
inclusive learfiing environments.
* Prepare flexibDle lessons using tools, resources, and new strategy to address the needs of
exceptional learners.
* Discuss and defend the relevance of a properly structured learning environment coupled
with the tools and resources for success in meeting the diverse needs of students.
1 credit

an & learning in

Research-Based Assessment Practices for Special Needs Students, Grades 3-8

No. 234

Practical and authentic assessment methods that have a strong research-base will be the central
feature of this course in evaluating the needs of exceptional students. Informal and teacher-
developed assessment technique will invoke best practices through the use of technology, smart
classroom strategy, and through smart curriculum design. Formal, informal assessments and
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other data will include observation and anecdotal note taking (kid-watching), SLOs, IEP goals,
behavioral assessment, criterion-referenced assessments, standardized and performance based
assessments, and learning style inventories. Data gleaned of these assessments will be used to
differentiate with while aligning best practices with student needs.

Upon completion of this course, the student will be able to:

* Evaluate the needs of special needs students to align best instructional strategy to those
needs.

* Through job-embedded participation, demonstrate with several research-based
assessments in order to determine student needs, learning readiness, and needed
instructional support.

* Apply sound research-based strategy to plan for instruction and instructional intervention,
or modify

structional plans, for the language needs of the learngrs.
1 credit f
Teaching to Autis dgs K
No. 239
Interventions for in singkthelc ke

spectrum disorder i lusive classrooms will be the focus o
supported, field-tes r inclusive classrooms wil
implementation. Pa

own classroom real
engagement, pam this course with the creation of comprehensive lesson plans

that incorporate cours s as fley ali ith stan , cricum andgnstructional
motivation for stude i
Upon completion of i il§be gblefo
* Reporton, an , , L ligning research
and standards- ' ophl o thgm.

ols and strategies focused on the needs of students with autism

s and resourcePBent aNs(ndfdifferentiated
1 ]

nal Children Using Evidence-Based Practices, Grades K-5

=

spectrum disorder.

* Interpret infoymation,
approaches tdlearning.

1 credit

Teaching to Excep
No. 240
Teaching to exceptional children invokes careful planning, the use of data in the planning stages,
and a teamed approach that involves parents and all educational stakeholders to work into a
child’s success. Beginning with individualized student plans, participants will develop their ability
to analyze and plan with data to differentiate for multiple learner types and instructional support.
Strategies for co-teaching using Common Core, traditional and 21st century curriculum will result
in a multiple-pronged approach to instructional success.
Upon completion of this course, the student will be able to:
* Manipulate and apply data and resources for planning and implementation of a broad and
scaffolded curriculum focused on the needs of exceptional learners.
* Investigate new information, tools and resources, student readiness and differentiated
approaches to learning with evidence-based practices for a variety of learners, educational
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programs and classroom settings.
1 credit

Teaching to Exceptional Adolescents and Young Adults, 6-12
No. 241
Teaching to exceptional adolescents and young adults invokes careful planning, the use of data in
the planning stages, and a teamed approach that involves parents and all educational stakeholders
to work into a child’s success. Beginning with individualized student plans, participants will
develop their ability to analyze and plan with data to differentiate for multiple learner types and
instructional support. Strategies for co-teaching using Common Core, traditional and 21st century
curriculum will result in a multiple-pronged approach to instructional success.
Upon completi urse, the student will be able to:
* Research cu
effective ass
* Apply there
capacity.
* Distinguish
learners.
* Match grade
Explain how
1 credit

nt work. Design

ild\teaching

onitor stfident learning to move up in

Professional Learning Communities

Accountable Profes earn%ﬂﬁ"tyS l [U l ‘ u
No. 135

behind successful pi‘ofessional learning

8) a 1 011, 2014) models .
udief a yfvork toward on-going
Studeft acievgment. From vision to
ci‘ic tq gfad§-legel agd subject-area PLC
needs.

Upon completion of this course, the student will be able to:
* Appraise and justify the rationale behind the successful formation of a school PLC.
* Plan for and practice with several models of cross-curricular, grade and departmental
PLCs.
* Apply the Dufour & Dufour PLC model to PLC teams using assigned protocols, and then
reflect on the experiences.
1 credit

is that leads to i

maintenance and thddata ana r
i 11 build an actiorfibla

PLC mission, each pJlicipan

Co-teaching and Professional Collaboration

No. TL-273

Strong co-teaching relationships are the underpinnings for a seamless and manageable
instructional environment. Planned and orchestrated instruction, the result of team effort,
combined with a sound learning environment leverages students as equal partners in a winning
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educational pact. This course will prepare teachers to work collaboratively on mutual goals and
student learning objectives in a team effort. The benefits of such effort are numerous and include:
positive and scholarly collegial exchanges focused on student-centered goals and objectives,
planned and orchestrated communication among each other and with students, analysis and use
of data to plan effective instruction with.

Upon completion of this course, the student will be able to:
* Plan collaboratively using protocols specific to effective communication that results in
higher understanding and action steps.
* Identify and analyze learning gaps to develop action steps.
* Select mutual student learning objectives and plan around those objectives with strategy.
1 credit

] P cama

Literacy in all Content Areas

Best Practices in L

After analyzing less nd units to determine the best embe support
diverse learners, pa illdivide by grade bands to lea embedded
within them. Looki and analffzing samples will teach them ecific best

* Analyze lesson ify € t

practices in action
foundations for di
t signments that
oft detsdlearners.

* Collect and appl i uft andTessotr p[MfS, affd thiro classroom
implementation.
eflection on be stra f r refine them.
h pertinent les nentg.
'

practices pertinent to
* Modify practices thro
eading, Writing, Speaking and Listening, Grades 6-12

€ y
scaffold into a final p
Upon completion of ntjvilibe gble
actlices

* Combine bestjpractices
1 credit
Classroom Strategi
No. 157
Participants will practice and become familiar with implementation tools and strategies that
facilitate structured reading, writing, speaking, and listening in intermediary and secondary
settings. Participants will understand how to teach citation skills, comparing, contrasting,
analyzing, synthesizing and evaluating of textual evidence as it works into larger written products
in multiple classroom settings. Participants will also acquire and practice with the strategies that
teach students how to apply higher order thinking sills in order to cull ideas and build on those of
others. 21st century digital technologies that facilitate speaking and listening will be included for
additional practice and implementation.
Upon completion of this course, the student will be able to:

* Acquire and apply research-based strategies to teaching reading, writing, listening and

speaking activities to further the sills needed to be college and career ready.
* Employ and scaffold the critical literacies within reading, writing, speaking and listening
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across multiple subject areas.
* Give examples how to import reading, writing, listening and speaking skills into
differentiated lesson plans, and embed them in planning for job-embedded application.
1 credit

Close Reading Strategies: What are they, how do we teach them? Grades 3-8

No. 177

While many students will develop their own methods to read complicated text, answer high-level

questions and respond with written products, many do not. We now know there are numerous

strategies to teach close reading with, all of them working in numerous ways to parcel through

multiple layers of text complexity. From chunking to note-taking with purpose, participants will

gain a repertoir s with which to teach close reading.

Upon completion i
* Summarize
* (Gain insight

and apply th

* Locateande

1 credit

e Standards,

ELA and Next Gen
No. 198

The Next Gen Sci
K-5 English Language
expanded study. Thro
sciences, life sciences
will demonstrate und

nd expectations that align with the Common Core Standards for

ing4riting, list eakipg are the fugdamentals of
lifry fofe lideas: physical
) nkife strgegies, participants
i ignti i > Jat®n ré&ognition and
s . myjPar§icjpAnts will develop,

acy teaching strategy into science curriculum that
jciency in gath ence, writing with detail about, and
gned world. Sc he te§chg bf fnore complex

igh school) wil rovidgd 1@ students make the
and knowledgefto a ation gh nds-on performance

supports grade-appropriat
reporting on, the natyral and
phenomena later (in
important leaps fro
tasks.
Upon completion of this course, the student will be able'to:
* Paraphrase ahd articulate the Next Gen Science Standards and their alignment to the
Common Core by embedding into planning documents.
* Develop, practice with, and implement the teaching of literacy strategy into grade
appropriate science curriculum as it supports the Common Core and Next Gen Standards.
* Devise the facility to help students make important leaps from curriculum and knowledge
to hands-on performance tasks.
1 credit

ELA and Next Gen Science, Grades 6-8

No. 199

The Next Gen Science Standards and expectations that align with the Common Core Standards for
English Language Arts in reading, writing, listening and speaking are the fundamentals of
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expanded study. Through the use of applied thinking strategies, participants will learn how to
build and scaffold on the middle level methods that allow learners to explain phenomena central
to the physical, life, earth and space sciences. Participants will also demonstrate understanding of
literacy applications within the core scientific concepts to include the use of knowledge and
evidence to explain world phenomena. Through planning, development and practice, participants
will be ready to implement literacy teaching strategy into science curriculum as it supports grade-
appropriate proficiency in gathering evidence and writing with detail while enabling their
students o make the important leaps from curriculum and knowledge, to hands-on application.
Upon completion of this course, the student will be able to:

¢ State and articulate the Next Gen Science Standards and their alignment to the Common

Core by embedding into planning documents.
* Develop, ,and implement the teaching of literacy strategy into science

curriculum a up n Qore Gen Standard
to pelgistudenty nfakefimportalyt feap and knowledge
rmincdtas

¢ Devise the fa
to hands-on

1 credit

ELA and Next Gen ce, Grades 9-12

No. 197

The Next Gen Scien d expectations that align wi e Standards for
English Language A writing, listening and speakin entals of
expanded study

interpretation of data,
core scientific concep
teaching strategy int
Standards and the Co

ement literacy
t Gen Science
port for ideas
ation to the
tand how to help students make the important leaps from

lication throu 2 on performance tasks.
, the student
ce Standards a
* Develop, pra d implement thditea
iculum as it sup S

p to:
Fegnm@nt|t@thgfCommon Core.
J of litgrafy ¥r&egy into grade
appropriate s ( oh rd an®ekt Gen Standards.

* Devise the fadility to help students make important leaps from curriculum and knowledge
to hands-on performance tasks.
1 credit

curriculum and knowledge;
Upon completion of this co

Essentials for Content Area Teachers, Grades K-12

No. ELL-ED-147

This course will take participants into deep realms of content area reading and writing to include
literary and non-fiction across multiple genres, reading comprehension, critical literacy,
questioning strategies, and leveling of resources to differentiate for standards and second
language learners’ needs. Participants will learn about, become familiar and practice with the
resources that determine text complexity and level libraries. Participants will learn to use running
records and anecdotal data to analyze, evaluate, and plan for student needs. With a focus on grade
level writing differentiated for ELLs, participants will cull the CCSS writing and language
standards for applicability to content-specific reading and writing in ELL instruction. In doing so,
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participants will level strategy and expectation with assignments as they align with state and
national standards. Assignments will include developing performance tasks and comprehensive
lessons, unit planning and preparation and rigorous participation in discussion forums.
Participants will learn to strategically scaffold in order to close grade-level achievement gaps
while meeting the expectations for ELLs within the Common Core State Standards.
Upon completion of this course, the student will be able to:
» Apply new strategies to teaching ELLs while facilitating grade-level standards-based
language standards in reading, writing, listening and speaking.
» Assess student strengths using standards-based formative and summative assessments
while using assessment data to close achievement gaps among ELLs.
+ Utilize methods to improve listening, speaking, reading, and writing skills for a variety of
academi

» Apply stand i d 1mplementa develop the
skills ELLs n i
3 credits
Growing Readers i

No. 105
Participants will ex
effort. These ingred

implementation as
based and field-

ing and writing
m design and
ct on. Research-

as models of strategy that
son exemplars to plan with, a
Il reinforce the impact across all subject areas.

, the student w1ll be able to:
sfrat g te |
talfrea it g th
plan and scaffo
1 credit I

Instructional Strategies: ing Students H and , Grades 3-12
No. 190

Students must find e 'dence bgbre they can cite r th rn the easier it will be
for them. Participan strategies that e S i xtin #to wrap them

around it. All facets @f these Common Core big shifts will be analyzed closely to understand the
new K-5 application$ for behind them.
Upon completion of this course, the student will be able to:
* Examine and apply new strategies that teach students how to read informational text with
increased understanding.
* Develop a strategy to teach close reading and evidence finding.
* Summarize the nature and purpose of early literacy text-dependent questioning.
1 credit

ping readers and

ry in order to

Instructional Strategies: Citing Evidence, Grades 6-8

No. 168

Students must find evidence before they can cite it. Participants will learn strategies that work
students into text in order to wrap them around it. Common Core Standards require students to
have "discipline literacy" with close reading, answer text-dependent questions, and write arguably
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within short, sustained research projects. All facets of these big shifts will be analyzed closely to
understand the new pedagogies behind them.
Upon completion of this course, the student will be able to:
* Discuss the impact of informational text on reading comprehension.
* Qutline and instruct students how to read informational text with increased rigor and
understanding.
* Develop and modify strategies to teach close reading that leads to evidence finding.
Interpret the nature and purpose of text-dependent questioning.
1 credit

Research-Based Literacy Strategy for All Content Areas, Grades K-12
No. 123
Participants will be
content areas to hel
listening. They’ll lea
process across all c
writing strategy tha
approach. Participa hat include
graphic organizers,
Upon completion
*  Summarize i
specific

* Distinguish app
continuum.

eracy across all

1 credit

Research-Based Li
No. RL-ED-123
Participants will be i

y For All Con

'
5, Gr
sound and sciefgtifi@regfarch &s it p tes literacy across all
content areas to hel uild foundation ' o‘;s g,'wrl ,.speaking and
listening. Teachers Wfill learn how to scaffold student learning through the application of research-
based reading instruction to include and integrate the six components of reading: oral language,
phonemic awareness, phonics, fluency, comprehension, and vocabulary. Participants will learn the
scaffolds behind each approach that aid students in the important transition process across all
content areas. Intentional, consistent, and rigorous teaching of reading and writing strategy that
improves student achievement will engage the 90/90/90 principled approach to consistently
streamline curriculum, curriculum resources, and assessment. Participants completing this course
will embed field-tested implementation tools to into planning, preparation, and implementation.
Upon completion of this course, the student will be able to:
» Plan and practice with strategy and implementation across specific content areas.
* Acquire and use the skills needed to effectively teach reading comprehension in primary
grades with an understanding of the oral and written language that facilitates it through
phonology, syntax, semantics, and pragmatics as they relate to comprehending print.

28




* Restate and articulate the importance and function of research-based receptive and
expressive vocabulary instruction to include semantics, domain specific vocabulary
(academic vocabulary), and morphology as it relates to vocabulary development.

* Embed the research behind vocabulary instruction, and its role in students’ overall
understanding of word meanings, repeated practice, and comprehension of print in
planning documents.

3 credits

Math and Literacy: Beyond the Right Answers, Grades K-12
No. 195
K through 12 math classrooms that support literacy development are those in which students and
teachers demon standing of the learning and thinking process. Teachers can model
metacognition skill i lem-solving, role-
playing and hands- ss verbally and in
writing. The Comm help
participants fully u i i ill finish the
course with a reper i i i
articulate the proce
Upon completion
* Defend how ew teaching
applications.
* Restate
involved in teachd
* Learnand pra
applications a
* Enhance math
math through t
1 credit

to Fedl life skills

ents think about

lem solve.
'
rad
Intentional, consiste d wriing s y across all content
areas has shown thr ie‘ze =Using $0/90/90
principled approachffparticipants will acquire a compendium of strategies and tools, both online
and in print, to aid all learners across all content areas.
Upon completion of this course, the student will be able to:
* Acquire and illustrate implementation of new strategies for rigor in reading and writing
across all subject areas.
* Learn, interpret and practice with methods, tools and strategies in print and digital formats
to aid learners across all content areas.
1 credit

() il h t

Reading and Writi
No. 104

Research-Based Literacy Strategy for All Content Areas, Grades K-12

Participants will be introduced to sound and scientific research as it promotes literacy across all
content areas to help students build foundational skills across reading, writing, speaking and
listening. They’ll learn the scaffolds behind them that aid students in the important transition
process across all content areas. Intentional, consistent, and rigorous teaching of reading and
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writing strategy that improves student achievement will engage the 90/90/90 principled
approach. Participants completing this course will take away implementation tools that include
graphic organizers, semantic maps, thinking aids, checklists, rubrics and more.
Upon completion of this course, the student will be able to:
* Summarize in writing how to move scientific theory into classroom literacy strategy across
specific content areas.
* Distinguish appropriate methods that scaffold student progress along a rigorous strategy
continuum.
* Plan for scaffolding, implement lessons and reflect on them to modify as needed.
* Explain how to import research-based literacy strategy into lessons for rigorous
application and implementation.

1 credit

Six Analytical Wri rajts, K-

No. 246A

Through the power e sik anjglytifal rging i n, word
choice, voice, sente uelky, dnd t i ify the traits

in student writing t
to support the trait

ork into polished written products.
he classrgpm, and how to make neede
respond to any gap traits. Through the student
will learn how to b acity to write using the traits
Upon completi , the student will be able to:
nalytical \Writing 44 d
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* Paraphrase a
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grnpa sks.
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1 credit ' ;
Six Analytical Writipg Trait 12
No. 246B
Through the power i lytical writing tiits s andjcontdgt, greganization, word
choice, voice, senten > and conventions®™M™a arts witl'Tearn ho (’identify the traits

in student writing tht work into polished written products. In addition, they'll glean knowledge
to support the traits'in the classroom, and how to make needed instructional adjustments to
respond to any gaps in the writing traits. Through the student peer coaching method, participants
will learn how to build student capacity to write using the traits independently.
Upon completion of this course, the student will be able to:
* Qutline the Six Analytical Writing traits are and how to identify them in grade/age-
appropriate student writing.
* Restate and apply effective teaching and facilitating of the Six Analytical Traits.
* Apply the six trait strategies to lessons and performance tasks in preparation for classroom
implementation.
* Apply the Six Traits Writing Rubric to score for student writing proficiency.
1 credit
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Teaching With Tape Diagrams, Grades 6-8
No. 255
Tape Diagrams are found in many math modules on the EngageNY.org resource web site. What
are they and why should they become an important part of your math teaching strategies in K-8
lessons? This course explores how tape diagrams can become an effective teaching strategy for
teachers, as well as a powerful problem-solving tool for students. Participants will try several
exercises in which they will draw a tape diagram to solve. They will also look at the best ways to
implement this great instructional tool into lesson planning. Let’s get this going!
Upon completion of this course, the student will be able to:

* Generate working understanding of how Tape Diagrams are used to construct visual

models for students in problem solving.
* Perform € ategies for using Tape Diagrams as a problem solving approach.

e Formulate wi 0 ct U dules, namely A
Story of Rati

* Practice gen ng Jcorliple le lan tiggt i
instruction.

1 credit
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No. 260
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Writing Strategy F
No. 134
Focused exclusively'on sound and research-based writing strategy, participants will be introduced
to research as it promotes writing strategy across all content areas. They’ll learn the scaffolds
behind them that aid students in the important transition process across all other content areas.
Intentional, consistent and rigorous teaching of reading and writing strategy as it continues to
improve student achievement will engage the 90/90/90 principled approach.
Upon completion of this course, the student will be able to:
* Analyze genre as it applies to specific content areas and teaching objectives.
* Acquire and demonstrate the use of new resources to teach genre-specific fiction and non-
fiction writing.
* Apply and defend the use of new strategies and resources to the teaching of writing across
multiple subject areas.
1 credit

ent Areas, Grad 1
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Teacher Effectiveness: Planning, Preparation, Professionalism

Effective Instructional Planning and Preparation
No. 201
Aligned to: Danielson Domains 1 and 2, Marzano Domains 2 and 3
Strong knowledge of content and pedagogy requires on-going research, reflection and classroom
practices informed by what the data says about our students. This course offers working
knowledge of current and best instructional planning and design processes. On-going preparation
of coherent instruction includes reflection, alignment, high student outcomes, research and
resources, and inter-disciplinary pedagogical strategies - all of which are examined and practiced
with in this e-cou ition to knowing when and how to communicate thig knowledge to
students and stake ici ill gajp fagpiljagityvith effective scipline-specific
pedagogical approa i
Upon completion
* Give exampl i ugh research
and reflectio
* Predictand
their needs.
* Develop wor
coherent ins
1 credit

X 72 TN

ESOL: English as a Second Language

Applied Linguistics,
No. ELL-ED-138 '
The concepts of applie ' a e PHon0ogy) pMhciples of English

language in reading, writi i i WS agelolinguistics, language acquisition, and
second language acquisition. wri rdfe ross all content
areas continues to tufn aroun i h langu ners, particularly those
who struggle. Particiants will jhi i pendiu sqategies, resources, and
tools to aid ELLs an ' » ed indl fiqd- ¢ implementation

materials. In additio 1ll practice with application of these strategies in their classrooms, to
return and reflect ogf them in learning forums. Planning and preparation will involve
comprehensive lesson and unit development.
Upon completion of this course, the student will be able to:
+ Demonstrate competency in language and understanding of language as a sequential and
organized system of communication.
» Apply common, grade appropriate strategy ideas across all content areas to leverage ELL
student success with.
» Collect and apply multiple strategies to aid in the successful literacy effort of struggling
learners and ELLs.
+ Collaborate among multiple disciplines in order to better accommodate the needs of
struggling learners.
» Discuss the research behind effective strategies that teach language conventions.
» Prepare and practice with strategies that teach language conventions.
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» Apply, through design and redesign of curriculum, knowledge of phonology, morphology,
pragmatics, syntax in support of reading, writing, listening, and speaking.
3 credits

Best Practices for Inclusive Classrooms and ELLs, Grades K-5
No. ELL-211
Careful thought and planning can garner the best classroom management practices for inclusive
classrooms. Participants in this course will learn how to create balanced classrooms, and evaluate
their utility in various settings and scenarios to include co-teaching and collaboration. The use of
appropriate supports for English language learners will be practiced with through various
teaching approaches, to include co-teaching, interactive teaching, parallel teaching, and through
lesson develop ants will glean useful learning strategies as they align with teaching
of core content for i '
Upon completion
* Give exampl

with content goals based o
inclusive K-5 i ed on ELL growth.
1 credit

Best Practices in Lite
No. ELL-259

After analyzing mod pOl diverse English
language learners, pa e beR pradgices embedded
within them. Looking \ ho ilentify specific
best as a strategy and an action, providing the
foundations for differentia d close reading is- Participants will identify best

practices pertinent tQ the gra d discipline th nd ntd assignments that
scaffold into a final pfoj
Upon completion ofghis coupe, the student e to

* Analyze lesso ' ify embedded be es ‘ha ierse language

needs of ELL ftudents.
* Collect and apply new best practices by working them into unit and lesson plans presently
being taught. Demonstrate and appraise best practice strategies taught, giving and
receiving peer feedback in discussion forums.
* Combine best practices with pertinent lesson components and Common Core Standards as
they apply specifically to ELLs.
1 credit

Common Core Reading Standards and Strategies That Support Them for ELLs, Grades K-12
No. ELL-147

This course will take participants into deep realms of text analysis in fiction and non-fiction print.
Participants will examine reading selection, questioning strategy, and leveling of strategy and
resources for effective scaffolding and differentiation to meet the needs of ELLs. Participants will
learn about, and become familiar with, resources that determine text complexity, level libraries,
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take running records and use anecdotal data to analyze, evaluate, and plan for student needs.
Upon completion of this course, the student will be able to:
* Manipulate and differentiate with tools that determine text complexity.
* Collect and use resources that support text complexity, leveled libraries, the taking of
running records, and formative assessment data to plan and differentiate for ESOLs.
1 credit

Cross-Cultural Communications and Understanding, Grades K-12

No. ELL-ED-260

Aligned to: Danielson Domain 2, Marzano Domain 4. Organizing and maintaining multi-cultural
classroom environments are the high strategies, while facilitating collaboration, respect and
rapport among S ive participation will further learning about students’ while aiding in
the development of tiesghat tgrowth of hi ectations for all
students, with a foc : i rategies will
further group work, i ng activities
through culturally r '
research, plan and
curriculum and ELL
participants how to
strategy, to include
analyzing materials
Looking at the ae#i

evaluating and
ces in projects.
will be catalysts to building a foundation with which to

differentiate. After a br uctign tognultiple resounces andthe research behind their
success, participants 3 i g tq the grade and
discipline they teach, to §ssignmgnts o 3final project.
Gaining knowledge a Ityres Jcult@ra ifgland§anguage bias
participants will deve t@ opdratefvi rarene¥s dngdl sensitivity

STUDENT LEARNING OUTCO :
Upon completion of i he student will e a
* Analyze lesso nts to identify e e‘t p&céices th $port the diverse

language neefls of their ELL students.

* Apply best practices to unit and lesson plans.

* Communicate and summarize what best practice strategies are and how they are taught.

* Use best practices in combination with pertinent lesson components and Common Core
Standards as they apply specifically to ELLs.

* Apply management strategy with content goals based on industry best practices for
inclusive grade-level settings focused on ELL growth.

* Create, scaffold, and differentiate lessons and lesson supports for ELLs.

» Differentiate and scaffold for ELL struggling readers.

» Apply behavior management strategies and how to organize physical space that
contributes to an effective classroom environment to real classroom settings, and report
back on the experiences.

» Study and practice with successful attributes of student peer review that leads to organized

34




and peaceful transitions and student collaboration.

» Work directly with students to develop a successful multi-cultural classroom environment.

» Design culturally relevant curriculum, with access to culturally relevant resources and
materials.

» Apply working knowledge of cultural competence, with an understanding of cultural
identity that affects learning, student academic achievement, and overall K-12 pedagogy.

» Describe what racism, stereotyping, and cultural discrimination looks like in teaching,
learning and assessment of learning.

« Communicate, summarize, and articulate the relationships among language, bias, and
culture in students from diverse backgrounds and at various levels of English language
proficiency.

3 credits

Culturally Respon
No. ELL-139
Through the exami ¢ ness,
participants will be ili i : web-based
resources, and crite r selection of responsive multicultu d resources.
Participants will ex rstanding of cultural resp ng models of
research-based and progress in
second language le and responsive
curriculum, the evelopment and the research-based methods that guide them
will be examined.

Upon completion of : ntjviljbe gblefo:
* Teach usinga i d Igarning qurrifu
* Respond to st : siffe a fesppnsife gul at Mcludes the stages
of writing deve
* Employ new stra classroom inclusion in a culturally and developmentally
responsive curricul ing the stages ofgmsie e velopment.
* Differentiate gnd scaf essons that res @ lturafjany dévglopmental readiness.
1 credit N
Effective Instructio budige ners, des K-12

No. ELL-219
ELL children and yofing adults need special environments rife with visual engagement,
differentiation, novelty and cognitive-friendly approaches to reinforce learning daily. From
seating, to structuring learning centers, participants will learn the research-based essentials for
setting classroom environments up for success with a focus on ELL students. Careful attention
will be given to physical space, visuals, design, support systems and activities to accommodate the
different and varied needs among exceptional learners.
Upon completion of this course, the student will be able to:
* Create and apply research-based instructional environments for ELL students and other
language learners.
* Articulate and Communicate knowledge about the classrooms and classroom
environments that lead to successfully teaching to English language learners to planning
and instruction.
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* Devise a classroom model and modify it as it aligns to new ideas, resources, and strategies
gleaned from this course.
1 credit

ESOL Curriculum and Materials, Grades K-12

No. ELL-ED-131

Learning environments conducive to ELL growth is best achieved when the right standards-based
materials are selected, resourced, and designed. Participants in this e-course will become
knowledgeable about accessing research-based resources, while selecting and adapting
standards-based curriculum, materials, and digital resources. Effective reading comprehension
combined with teacher modeling, guided practice, independent application, chunking and other
approaches will ss grade and content areas as they apply. Under this umbrella,
participants will lea i iting listenj speaking ge ecifically for the
needs of ELLs, thro i i i thatbwilds pacity. Visual
representation, voc (o) 1 i and jzing are some of
the approaches that ici i i ed, research-
based and as appro ital tools for
implementation wil roduced to
sound and scientific ELL students
build foundational rn and work
with the scaffolds b cess across all
content areas. | ent, and rigorous teaching of reading and writing strategy that

improves student achie roach. Participants
olfthdt ipclude: graphic
ghehsidp ip grimary grades for
'

completing this cours
organizers, semantic
Upon completion of
» Acquire the ski
ELLs. .
» Design new strate uilds student wmgh rough teacher modeling, guided
practice. E
learning. !r '
» Develop the and ability to leverage online and off-site resources to teach using
balanced litefacy strategies and techniques.
» Develop working knowledge of intervention strategies focused on effective reading
interventions (and writing as they support reading comprehension) for struggling ELLs.
» Design, differentiate and scaffold materials and curriculum for ELL struggling readers.
* Move scientific theory into classroom literacy strategy across specific content areas for ELL
students.
» Design, differentiate and scaffold ELL curriculum focused specifically on, and informed by,

student progress along a rigorous strategy continuum.
3 credits

romotes literacy across al
ding, writing, speaking and

» Usereading, es to pffectwely scaffold ELL language

ESOL for Administrators: Understanding Culture and Effective Communication - Category I,
Grades K-12
No. ELL-296
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Aligned to: Danielson Domain 2, Marzano Domain 4. Organizing and maintaining multi-cultural
classroom environments are the high strategies, while facilitating collaboration, respect and
rapport among students. Active participation will further learning about students’ while aiding in
the development of assignments and activities that are the outgrowth of high expectations for all
students, with a focus on ELLs. Classroom management and effective language strategies will
further group work, student engagement, and peaceful transitions between and among activities
through culturally relevant practices and sensitivity training. Participants will use, share,
research, plan and apply multiple methods of effective classroom design as they align to
curriculum and ELL instructional needs. Looking at and analyzing exemplars will teach
participants how to identify specific best practices in action, and what makes them best as a
strategy, to include applied linguistics, accessing materials for applied linguistics, evaluating and
analyzing mate urces, technologies, and embedding effective practices in projects.
Looking at the actio ilding a foundatiq which to
differentiate. After ehind their
success, participant to the grade and
discipline they teac roject.
Upon completion
* Analyze less mponents to identify embedded bes
language ne f their ELL students.

e Align best pra i afhd ( onjCre Standards as
they apply spejiili

¢ Align manage se bt t prgctices for
inclusive grade ing %

e (Create, scaffold, a rentiate lessons and lesson supports for ELLs.

» Differentiate and sc or ELL struggl !
1 credit
ESOL for Guidance ) Grades K-12
No. ELL-ED-214 | '
Counseling gifted st@dents to help them achieve their talents requires skillful coaching and
motivational addresS of the students in their care. This course will teach the background and legal
requirements of ESOL programs for both state and federal requirements in order to effectively
support students’ academic track toward college and career choices. Participants will examine
multiple self-concept and motivational strategies, practice with motivational technique geared
specifically for ESOL students to guide them throughout a responsible college and career track.
Upon completion of this course, the student will be able to:

* Counsel, advise, and support students in their development of language proficiencies.

* Use and apply enhanced counseling and communication skills to support students at home,

in the classroom, and throughout their academic track.
* Recognize and paraphrase the differences among language proficiencies in native tongue

and in English through the administration of aptitude testing, learning styles inventories,
interest inventories, and application of multiple intelligences theories.

the diverse
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* Support student development as it flows into and out of district and school curriculum.

* Assist students and their families in support of academic achievement, social and
emotional interferences to academic achievement and college and career readiness.

* Assist students in advanced placement, career exploration, development of LEP plans, LEP
Student Plans, and academic readiness for higher education.

* Develop support strategies for all instructional and academic needs for LEP students.

* Develop strategies for LEP family outreach.

* Develop strategies for community outreach on behalf of LEP students.

3 credits

ESOL Strategies for Professionals, Grades K-12
No. ELL-ED-213
This course is for al : ents,
paraprofessionals, i rea teachers and
all school personnel i i i i
cover the roles and
based ESOL strategi
evaluation of ELL st
Upon completion

* Demonstrat ili ic to ELL
students.
* Evaluate students and design learning outcomes needed for language

development a
s iffall BcRool settings.
r r ew skills and

* Develop strate
'

e Articulate and
strategies to al
1 credit

ESOL Testing and Evaluati rades K-12

No. ELL-ED-172

Assessment of learnifag or for |@ning? Balanced e, infer formative assessments
will be used to evalu application to tig n bf EnglisH la e le‘elrners.
Participants will un ow to effectively it0T andlevaluate for ELL student learning and
language needs, andjuse the data to plan for effective instruction with. After an introduction to
multiple types of assessment and methods of using data, teachers will learn to teach to support a
rapid turnaround of language results among their ELLs. Participants will identify the affects of
assessment and assessment behaviors among ELL students, to include linguistic bias, assessment
accommodations, data analysis, and federal and state assessment policies. The use of formative
and summative assessment criteria to plan and prepare with also requires the use of reliable data.
Teachers that are actively and systematically use this data can understand the academic
performance of their students to include ELLs and other struggling learners, thus leverage for
effective progress monitoring. Participants will be introduced to multiple assessment types that
include formative, summative, microdata, macrodata, feedback and other assessment vehicles to
produce data that lead to responsive instructional decisions. Participants will learn to find and use
this data effectively to meet the unique needs of their English language learners.

Upon completion of this course, the student will be able to:
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» Plan and practice with various assessment types, tools, and resources appropriate for ELLs
with diverse backgrounds and levels of proficiency to further teaching and learning among
English language learners.

» Match grade-level assessment criteria to standards-aligned curriculum and instruction.

* Monitor student learning to move up individual student performance, focusing primarily
among ELLs.

» Apply valuable information about student performance from data, focusing on ELLs.

3 credits

Literacy Strategies for Struggling Learners and ELLs, Grades 3-12

No. ELL-138

Consistent use d writing strategy across all content areas continues to turn around
the language skills i ' Participants will
finish this e-course i i i ruggling learners

with, using researc
Upon completion of
* Transfer sa

* (Collectand a
learners and

* Practice coll
accommoda
1 credit

Methods of Teachin Ls, GIgdef

No. ELL-ED-112

The core principles o uction i fferpntiptiof thrpu lipd'§trateyy, design, re-
design, and flexible te atu d taf corkentfpr , and rogykct. Participants in

this e-course will reinve s using research-based, effective methods for differentiation
geared specifically for ELLS? 'll have opportumgie e-purpose lesson plans, understand
readiness versus abiljty, and alize on brain
creativity. Learning est surveys, co
questioning and stu for rigorous lea
this e-course. In ad
literacy methods and strategies to include text analysis in literary, non-fiction and technical text,
reading comprehension, critical literacy, questioning strategies, and leveling of resources to
differentiate for standards and second language learners’ needs. Participants will learn about,
become familiar and practice with the resources that determine text complexity and level
libraries. Participants will learn to use running records and anecdotal data to analyze, evaluate,
and plan for student needs. With a focus on expository writing geared for ELLs, participants will
cull the CCSS writing and language standards for applicability to content-specific reading and
writing in ELL instruction.
Upon completion of this course, the student will be able to:

» Create differentiated lessons through design and strategy focused on the language needs of

ELLs.
» Design strategy for mixed-ability grouping and classroom environment.
» Apply online and print tools for differentiation such as learning profiles, interest surveys
and tiered questioning.

struggling learners.
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3 credits

Organizing and Maintaining Successful Classroom Environments for ELLs, Grades K-6

No. ELL-202

Organizing and maintaining multi-cultural classroom environments of respect and rapport are the
high priorities of this e-course. Teachers will learn strategy and examine practices that build
environments of respect and rapport through caring, thoughtful strategy, while facilitating
respectful peer review among students. Active participation will further learning about students’
while aiding in the development of assignments and activities for ELLs while building high
expectations for all students. Classroom management strategies will further group work, student
engagement, and peaceful transitions between and among activities.

le i i dents in order to
sf afsro@§m ' .

king knpwlddge i i organization of
at cpntrjbutgs to i

trafiegigha '

respect and rapport.

1 credit

Grades K-12

espectand rapport are the
o SQudéngs. Active
16pRent of assignments
a foogs on§LLs. Classroom
stufleptngagement, and

d among activities. '
, the student

take an active il leni ents in order to

room environnjs uage needs of ELLs.

wledge of engag g s §nd the organization of
physical spac ributes to an effee®we Sr irohmwe’ ¥

* Apply new stfategies and appraise practices that build multi-cultural environments of
respect and rapport through caring, and peaceful transitions and student collaboration.
1 credit

Organizing and M
No. ELL-207
Organizing and maintaj
high thoughtful strate
participation will fur
and activities that bul
management and effe
peaceful transitions bet
Upon completion of this
* Demonstrate
establish a su

* Demonstrate

Purposeful Planning With Differentiation and ELLs in Mind, Grades K-12

No. ELL-205

Planning with purpose leads to effective instruction. This course takes learners through a variety
of planning processes that align closely to pre-established learning goals, objectives, state and
national standards. In addition, working knowledge of current and best instructional planning
design specific to ELLs, along with the preparation that goes behind it, will highlight reflection
and development. Participants will work new ideas into planning with specific purposes and ends
in mind as they work out of and into the Marzano (2001) Nine Categories in Instructional
Planning.

Upon completion of this course, the student will be able to:
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* Develop and build upon understanding and knowledge of ELL students.
¢ Suggest high instructional outcomes that move ELL students toward specific ends and
purposes.
* Demonstrate the ability to locate planning resources and resources to work into planning.
* Demonstrate utility with resources that aid in the planning of coherent instruction for
English language learners.
1 credit

Research-Based Literacy Strategy for ELLs, Grades K-12
No. ELL-123
Participants will be introduced to sound and scientific research as it promotes literacy across all
content areas to Students build foundational skills across reading, writing, speaking and
listening. They’ll lea ipeddthega th tgdents in the i nt transition
process across all c i
writing strategy tha
approach. Participa i i atinclude
graphic organizers, i i i i
Upon completion
* Relate scient cific content
areas for EL
* Scaffold stu

long a rigorous strategy contin

* Assembl iteracy strategies into lessons for rigorous application and
implementatio
1 credit

Teaching to Text Co

No. ELL-188

Reading strategies will f skill and readability as participants are introduced to leveling
systems that scaffold. Parti i ' e scaffoldingmeghgnisms needed to
appropriately move yp text co ity i i JRcrosgall§ubdjgft areas for ELLs.
Upon completion ofjthis cou e to:

e Scaffold for, a

* Practice and :

¢ Align studentflearning objectives to strategy that teaches text complexity.
1 credit

The Art of Differentiating Instruction for ELLs, Grades K-12

No. ELL-112

The art of differentiation happens through design, re-design, and flexible teaching strategy.
Participants in this e-course will reinvent lessons using research-based, effective methods for
differentiation geared specifically for ELLs. They'll have opportunities to re-purpose lesson plans,
understand readiness versus ability, and capitalize on brain plasticity to engage students through
intellect and creativity. Learning profiles, interest surveys, cognitive-friendly learning
environments, tiered questioning and student "hooks" for rigorous learning application are some
of the takeaways to this e-course.

Upon completion of this course, the student will be able to:
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* Reconstruct differentiated lessons through design and strategy focused on the language
needs of ELLs.
* Apply design strategy for mixed-ability grouping and classroom environment.
* Demonstrate the use of online and print tools for differentiation such as learning profiles,
interest surveys and tiered questioning.
1 credit

Reading and Reading Intervention

Building Reading Comprehension in Primary Grades, Grades PK-3

No. 130

The building bl ive reading comprehension begin in the primary grades with explicit

instruction, teacher eling and lots of gulded practice. Under this umbrella rticipants will

learn to teach readi m i sfrateg tha udent capacity.

Story structure, gra repfesefptat i summarizing are

some of the approa under sfud

implementation.

Upon completion is ;
* Acquire and

* Summarize i at build student
capacity odeling guided practice.
* Produce and app ategies in classrooms, reflect on the experience and modify
lessons.
1 credit
Building Reading Co ensio afignsjof rddes K-12
No. RL-ED-130

The building blocks to ef
instruction, modeling, and p
language, the role of phonics a

eading comprelensignbegin in the prlmary rades with explicit
e. Fluency, wor i | and receptive
phonological a tegic instruction with
ng and practice fRea rategic process will be
ractice with flueficy ¢ ragodqling, guided
practice, writing, lis d speaking activities. Under this umbrella, participants will learn to
design, teach, scaffol, and differentiate reading lessons and activities effectively using applied
strategy that builds student capacity up through grade 5. Story structure, graphic representation,
reciprocal questioning, oral retelling, summarizing activities, writing strategies, vocabulary
strategies, balanced literacy and critical literacy are just some of the approaches under study.
Problem solving strategies geared toward building student reading stamina, coupled with ongoing
formative assessment approaches, will serve as catalyst to instructional planning and decision-
making. Participants will receive a treasure trove of field-tested tools and resources for effective
implementation with multiple opportunities for classroom implementation throughout the
course.
Upon completion of this course, the student will be able to:
» Acquire and use new skills needed to effectively teach reading comprehension in primary
grades with an understanding of the oral and written language that facilitates it through
phonology, syntax, semantics, and pragmatics as they relate to comprehending print.

taught through kno
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* Summarize and articulate the importance and function of receptive and expressive
vocabulary instruction, semantics, domain specific vocabulary (academic vocabulary), and
morphology as it relates to vocabulary development.

+ Communicate and articulate the role of vocabulary as it works into students’
understanding of word meanings, repeated practice, and comprehension of print through
the use of context clues, explicit teaching, and the use of assessment data to make ongoing
decisions directed to individual student needs.

» Apply strategy that builds student capacity through teacher modeling, guided practice,
particularly as it impacts text readability, complexity, coherence, structure, and overall
comprehension by understanding the interdependence among reading components and
their effect on the reading process for native speakers of English as well as English

language

+ Plan and pre

continuum o

needs of stu
3 credits

Building Reading
No. 133
Building readin
Participants will reviewg
focused on strength a
practiced with will in
feedback, use of grap
Upon completion of
* Become familiar intervention strategies focused on response to

intervention.
erenffat@indtryctibn for struggling
lement vocabuld¥y afid glestioRi aegies combined with

and peer feedbadiuta dfea cl '

learners.
* Identify, pro
consistent us

1 credit

Building Reading Muscle of Struggling Learners, Grades 6-8
No. 133A
Building reading muscle requires training, perseverance, and constant progress monitoring.
Participants will review intervention strategies that include timely response to intervention
focused on strength and strategy. Strategic and differentiated interventions reviewed and
practiced with will include cognitive questioning, vocabulary development, peer and teacher
feedback, use of graphic organizers and reflective self-monitoring strategies as they apply to
middle-level learners.
Upon completion of this course, the student will be able to:
* Investigate and construct intervention strategies focused on response to intervention.
* Apply strategies to differentiate instruction for struggling learners.
* Identify, produce and implement vocabulary and questioning strategies combined with

43




consistent use of teacher and peer feedback to build reading muscle.
1 credit

Building Reading Comprehension in Intermediate Grades

No. 132

In this e-course, participants will examine effective strategy for reading comprehension in
intermediate grades, and how it scaffolds across content, grade-level, and reading/writing genre.
Approaches include text structure, reciprocal teaching, use of graphic organizers, literature
webbing, and building background knowledge through the use of questioning. All strategies under
study will include tools for implementation.

Upon completion of this course, the student will be able to:

. . ’ : . : a d

ind effective

* Teach readi mprehension through scaffolding str reading and
writing genr core confent areas.
1 credit
Differentiating
No. RL-ED-112

litical, and
tudents through
essi®n and

Participants will und
psychological variabl
all content areas. Thr

proficiencies within th ' ; ' apply leveled
instruction to increase | cy among students. The factors that impede student
reading, characteristics of guage proficiencies
will be effectively differentiat h@dg. Participants will select

linguistic difference i ts will embed
increased use of co i
and re-teaching oppfrtunities for individual and small group instruction. Differentiation will
include scaffolding reading instruction for struggling learners in all six of the reading components,
as well as for English language learners at various levels of language proficiencies. Participants
will be taught how to apply student progress monitoring and use of data to design, plan, and
implement a differentiated curriculum that includes research-based approaches for
comprehension, oral language, phonological awareness, phonics, fluency, vocabulary, higher order
thinking to further critical reading among students.

Upon completion of this course, the student will be able to:

» Design and implement differentiated lessons with strategy reflective of an understanding
and application of socio-cultural, socio-political, and psychological variables to
differentiation.

» Apply design principles to grouping and classroom environment.

» Use online and print tools for differentiation such as learning profiles, interest surveys and
tiered questioning.
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» Use research-based strategy to differentiate for writing development and to reinforce text
comprehension.

» Summarize allowable and appropriate instructional accommodations as specified in
students’ [EP or 504 Plans.

» Modify assessments for students with cognitive disabilities without interrupting rigor, high
expectations, and opportunities for achievement as they reflect grade appropriate levels of
access to general education.

3 credits

Foundations of Reading Assessment for Teachers and Principals, Grades K-12
RL-ED-221
Participants wil nderstand how to select and administer appropriate assessments

using data from mu S s to jnol infgrma ing inventories, r g records, writing
samples, and perfor ce ng rs; RO i i in 1g instruction to
meet the needs of al dergs. Sfstefaic fgfpbl i ill iivolve t e of a tiared
instructional frame mddel jor iRstrdc§ona port to
include screening, d osig and prdgye ni i deliver

sound, research-ba struction focused on identified stud high quality,
differentiated and r rch-based instructional approaches, p arning

strategy carefully w. creased gntensity to meet students at
performance and r as leveraged with SLOs, [EP g
targets. Increas d closing learning gaps are intervention priorities that will be
used to intervene with r Tiers Il and III.

Upon completion of ntjviljbe gblefo:
uftiorgel nfjodels tofldse acRi erfcaps among Tiers
® pAL okesffor fultiblefpfg | a$egsihent types to

* Practice and p
ies, informal assessments, and analyzing writing samples.

Il and III stud

* Communicate

* Match readers to te use data to sca gy for text complexity.

* Apply variougmeasur t conceptsto t eristifs (¥ rdading'assessments to

dity, standard offmeashr tand derived scores from
standardized

* Apply ongoin monitoring effecemel 0 rcﬂer ivar eMeetle and timely
interventiongffor MTSS students using effective assessment procedures.

* Use data as a"systemic problem solving process to differentiate instruction, intensify
instruction, and apply intervention methods to meet the needs of all students using
scientifically based instructional strategies and techniques.

* Identify appropriate criteria for selection of materials to include in student portfolios for
ongoing progress monitoring and implementation of curriculum with content geared
toward meeting the instructional needs of Tiers II and III students using effective tiered
intervention strategies.

¢ Use assessment data to plan and implement appropriate and allowable accommodations as

determined by the student’s IEP or 504 Plan.
3 credits

Implementing Rtl: Tiered Intervention Strategies, Grades K-12
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No. 221B
Using a tiered instructional framework model, participants will learn how to deliver sound,
research-based instruction focused on specific student challenges. Through high quality,
differentiated and scientifically based instruction, participants will learn how to scaffold learning
strategy carefully with increased intensity to meet students at their identified level of
performance and rate of progress as leveraged with SLOs, IEP goals, and standards criteria.
Increased achievement and closing learning gaps are priorities when intervening strategically for
Tiers Il and III students.
Upon completion of this course, the student will be able to:
* Explain how to use tiered instructional models to close achievement gaps among Tiers II
and III students.
* Know an
in order to d
* Practice wit
students nee
¢  Qutline plan
of Tiers Il an
1 credit

1th the assessment procedures needed to progress monitor effectively
i imely igtervegti or Rtl studen

nique to address

ctional needs

Remediating Lear
No. 235

Through a tiere mework, participants will be introduced to tools and resources

for effective diagnosis ou igh quality,
differentiated and scigtifi ' 2 l1{edrn how to
scaffold learning car » ith i iftq eYgols to meet
students at their indi , i ate ro&ress as leveraged
with SLOs, [EPs, and s 2

Upon completion of th

* Employ tiered instr mentgaps amo iers Il and III
students.

* Generalize a i ocedfirds§eeded to progress monitor
effectively in i terveptipn§foRRtl students.

* Demonstrate calllb instruter il technique to

address stud
* Construct curriculum and content geared toward meeting the instructional needs of Tiers
Il and III students using tiered intervention strategies.
1 credit

Leadership and Administration

Administrative Accountability for ESOL Programs Communication - Category IV, Grades K-
12

No. ELL-ED-297

By developing sensitivity to diverse cultural and multicultural populations of students,
participants will enhance their ability to support ELL student progress in the classrooms, and
ESOL district-wide programs through an understanding of culture and effective means for
communication. All district stakeholders invested in ESOL progress will benefit from this course
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as it reaches across cross-cultural issues, accommodation needs, and how to enrich the larger ELL
student population.
Upon completion of this course, the student will be able to:
» Demonstrate the sensitivity to multicultural and diverse student populations that supports
the wider ELL community.
» Demonstrate awareness of issues facing ELL students and the wider ELL community.
» Demonstrate the skills for effective communication among all stakeholders in the ESOL
program community at schools, homes, and in the wider community.
» Translate knowledge of effective community outreach approaches.
» Practice and give examples for screening for language deficits and indicators of learning
disabilities, particularly among special education students, language impaired and
understa ction among them.

» Paraphrase fegtive grogr
ffegtive progeski
e ERL Btudengs t
d i p

» Explain how
methods for
evidence-ba

+ Apply resear

1 credit

This course is a ructional coaches, department chairs, team leaders, curriculum
specialists, and teacher Instructional coaching is an inngvative and effective method for
supporting teachers, i 1 nt. Using the
Sweeney (2011) stud
processes for effectiv
practice with and use

f ELL students.
rograms and
roughyresearch and

support the n

Coaching Teacher
No. TL-105

bedded projects,
nts will learn

All approaches taught and i & success in building self-esteem, moving
Upon completion ofjthis courj, the student
* Demonstrate teacher effecti

udenff adgieyepfierit.
p to:
* Interpret spe r strengths and g de' to deve d support an

intervention plan. .
* Through job-8mbedded application, cultivate and sustain teacher professional growth
using effective coaching models.
1 credit

ESOL for Administrators: Understanding of Culture and Effective Communication, Grades K-
12

No. ELL-ED-296

By developing sensitivity to diverse cultural and multicultural populations of students,
participants will enhance their ability to support ELL student progress in the classrooms, and
ESOL district-wide programs through an understanding of culture and effective means for
communication. All district stakeholders invested in ESOL progress will benefit from this course
as it reaches across cross-cultural issues, accommodation needs, and how to enrich the larger ELL
student population.
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Upon completion of this course, the student will be able to:
» Develop sensitivity to diverse cultural and multicultural populations of students.
» Teach ELL students to further their progress in the classrooms, and ESOL district-wide
programs through an understanding of culture and effective means for communication.
» Practice and plan with successful attributes of student peer review that leads to organized
and peaceful transitions and student collaboration.
» Create the classroom conditions necessary for 21st century ELL learners to be motivated
and engaged.
+ Establish a successful multi-cultural classroom environment.
» Design culturally relevant curriculum, with access to culturally relevant resources and
materials.
« Applycu
overall K-12
e Summarize
teaching, lea
* Build and co
students fro
3 credits

tence to student academic achievement through a transformative

ination in

ESOL for Administ
No. ELL-ED-298
Participants wil to fulfill leadership responsibilities behind ESOL program
development and main include federal and state program a al requirements, the

nd le
role of culture and th G ti rdfegifs fof parental
involvement, and sup .
Upon completion of tvilibe gblefo
* Summarize an e offdi i d it rolf i affec tlle school

community. .

¢ Plan with, and appl egies for enlistig ment of the home family.

* Develop utili i ces and materi pporf§stident growth in language and
overall acadefi i ent. ‘

* Paraphrase a the history and@ac nd of ESPL programs, the role of
legislation be and what the ma e i‘ 0 o Sup #hem in the school

community.

* Represent th€ legal interests of ELL students in the wider school community through
hypothetical scenarios.

* Support the role government in ESOL programs through teacher professional development
and parental support.

* Practice with strategies that aid paraprofessionals in supporting ESOL/ELL academic
growth in all content areas.

* Qutline and articulate second language acquisition (applied linguistics) theory and its
applicability to the instructional process.

* Apply language acquisition and theory to instructional design.

* Design curriculum supports and use strategies that further language acquisition.

3 credits
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ESOL Instructional Leadership - Category IV, Grades K-12
No. ELL-ED-299
Participants will develop clear understanding of the role of and responsibilities of leadership in
ESOL instructional programs. A district and school-wide understanding of the programs through
an understanding of culture and its impact on instructional pedagogy will engage all district
stakeholders invested in ESOL programs and progress.
Upon completion of this course, the student will be able to:
* Report on multicultural instruction for diverse student populations.
* Describe how to support the integration of multicultural instruction in classrooms.
¢ [llustrate awareness of issues facing ELL students and the wider ELL community.
* Give examples of formal and informal assessment of ESOL programs and for ELLs in all
capacities:
* Extend these
programs to
* Explain how
particularly 2 i ( tand the
distinction af
* Explain how
* Report how t i i ' rams and
methods for i
evidence-bas

] ograms, and in
support of teag i : development
and academic

3 credits

Curriculum and Insfruction
K-12
No. GT-ED-267
Participants will lea arious theories behind the peda ogy of the gifted and talented, while
acquiring the essentfal skills to design and implement sound curriculum with fidelity. After
identifying student needs, participants will locate resources both in the course and outside of the
course through action research that are pertinent to their students’ needs. Several self-reflections
and a comprehensive unit plan later, participants will have the wherewithal to competently and
rigorously teach the gifted and talented students in their classrooms. Competencies include the
nature and needs of gifted students, including student characteristics; cognitive, social and
emotional needs; history and current research.
Upon completion of this course, the student will be able to:
* Develop sound understanding of history and theory for teaching to gifted and talented
students.
* Locate resources geared to serving the needs of gifted students in their individual
characteristics, cognitive, social, and emotional needs.
* Design projects that consider learning styles for grouping, peer-to-peer interaction, self-
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reflection and assessment to develop a rigorous and comprehensive strategy-based
curriculum that effectively teaches to gifted and talented students.
* Analyze several research-based sources, and add to the sources with their own action
research.
3 credits

Educating Special Populations of Gifted Students, Grades K-12

No. GT-ED-271

After an introduction to theory of inclusion and giftedness, participants in this course will work
diligently to examine and analyze the resources for mainstreaming and research-based
approaches with strategies that work for inclusion of students with special needs in regular
classrooms. Var s from around the country will be analyzed and vetted for their
movement of stude long wit j duction to mul@ilf resources that
include materials, s edded into final
projects. Rich discu ctices that
interface with cours in inclusive
settings, particularl thejgiftRd. i ons of gifted
students such as mi ged and highly
gifted to include stu
Upon completion

* Apply theori implementation
of strategi

* Identify and ad ' ' i tation of a sound
gifted and tale i i thiidtiés, levels of
achievement, ifi t characteristics.

* Plan, design, a - in§ples §f sound
pedagogical pr hengive

3 credits -

Gifted Education, Djfferenti n, and Learni -12

No. GT-ED-269

Participants will de nderstanding ofivh ferentatjorpf Rstruction is, and how to
apply it in planning g to gifted and taltmt et d‘nt 0 rani 8uction to several

definitions of giftedrfess, participants will understand how to design curriculum, and how to teach
it with fidelity. This €ourse will propose various research-based strategies and concepts with a
sound efficacy in schools. Through multiple exposure and practice, participants will develop the
ability to apply and implement a differentiated curriculum, one that considers learning styles, for
the gifted and talented students in their classrooms. Several self-reflections and a comprehensive
unit plan later, participants will have the wherewithal to competently and rigorously teach the
gifted and talented students in their classrooms. Competencies include theory and development
of creativity, including elements of creativity such as fluency, flexibility, originality and
elaboration.
Upon completion of this course, the student will be able to:
* Apply theory to instructional plans, and embed strategies to differentiate for ability,
readiness, learning style, and multiple intelligences.
* Design projects that consider learning styles for grouping, peer-to-peer interaction, self-
reflection and assessment to develop a rigorous and comprehensive strategy-based
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curriculum that effectively teaches to gifted and talented students.
* Analyze several research-based sources, and add to the sources with their own action
research.
3 credits

Guidance Counseling of Gifted and Talented Students, K-12
No. GT-ED-270
Counseling gifted students to help them achieve their talents requires skillful coaching and
motivational address of the students in their care. This course will examine the need for special
guidance and counseling of the gifted and talented, and proposal multiple self-concept and
motivational strategies focused on their specific needs for career and family counseling. Lots of
discussion and w111 work 1nto a comprehensive action plan to apply to real students
in live settings. Co s with a focus on
motivation, self-im
Upon completion
* Designandi
students.
* Examine an i i i r the students

e Plan for and ional, self-image,

interperson
3 credits
Nature and Needs offifted St§de
No. GT-ED-241
This course provides i ' i icql ¢ gop oNgifte® education.
Significant events, poll ad i Joi ed ion will be
reviewed, as well as the e, soc1al and emotlonal characterlstlcs specific to students

identified as gifted. Teachi
planning stages, and g teame
work into a child’s s
their ability to analy
instructional suppor _
curriculum will resuft in a multiple- pronged approach to instructional success.
Upon completion of this course, the student will be able to:
* Practice with and use data and resources for planning and implementation of a broad and
scaffolded curriculum focused on the needs of exceptional learners.
* Leverage new information, tools and resources to student readiness and differentiated
approaches.
* Use evidence-based practices for a variety of learners, educational programs and
classroom settings.
3 hours

Research-based Practices and Methods for Gifted and Talented Education, Grades K-12
No. GT-ED-268
After an introduction of several definitions of giftedness, participants will understand how to
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identify the gifted in their classrooms, and design curriculum essential and specific for their needs.
This course will address the issues facing education of the gifted, and will propose various
research-based strategies and concepts with a sound efficacy in schools. Through multiple
exposure and practice, participants will develop the ability to apply and implement a gifted and
talented curriculum with fidelity. Several self-reflections and a comprehensive unit plan later,
participants will have the wherewithal to competently and rigorously teach the gifted and
talented students in their classrooms. Competencies include curriculum and instructional
strategies for teaching and gifted students: modification of curriculum content, instructional
process, student products and learning environment.
Upon completion of this course, the student will be able to:

* Develop adaptation strategies for application to a gifted and talented curriculum.

research.
3 credits

Theory and Devel e Gifted and
Talented, Grades
No. GT-ED-272
Valuing creativi
creativity using assess
teach to creativity wil
education will interf:
multiple cognitive-ba
settings. Beginning wi
cultivating and employi
education will be examine
Immordino-Yang, Mgrzano,

valyatiog an nali a cQn tedfo gg action plan to
i JHi giftdd bnd talented
ivigi = r n@warticipants to
ies ) : o%en toyork in gifted

j i odk tothutiire creativity by

nez among oth

characteristics; cog and emotional oﬁy a rrént
nurturing creativity of the gifted and talented.
* Plan for, and apply, a self-designed gifted curriculum into their classrooms in consideration

and characteristics of creativity, planning for to teach to
rt brain” in their students. Several theorists on creativity and
with those th pecifically to cognition (Jensen,
petenfieNinfl
development of creaffivity, inc/@ing elements of figfa such s cf, flexibility, originality
and elaboration. In ajditi ature and need@ of studgntk, 1Rcl@di
Upon completion of this course, the student will be able‘to:
* Discuss and pPractice with multiple cognitive-based activities geared toward building and
* Examine multiple settings that nurture creativity and embed a plan for selected settings as
they apply to gifted and talented students in their classrooms.
of the social, emotional needs of their students.
3 credits
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